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:FOREWORD 
There has been a signif leant increase in the number and variety of 
courses offered in Newfoundland and Labrador high schools as a result of the 
reorganized program introduced September, 1981. Course descriptions make an 
essential contribution to the implementation of the program by defining 
philosophy, objectives, and content of the courses developed for introduction 
during the three-year implementation period. 
Developed co-operatively by t11e Division of Instruction, School Districts 
and teachers, through a ·net~ork of working ·groups across the Province, these 
publications are designed to assist teachers in translating course .objectives 
into challenging learning experiences. 
I trust the course descriptions will be of value to you in planning 
activities which enrich learning experiences for high school students. 
Minister of Education 
January, 1983 
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INTRODUCTION 
A minimum of three language courses is required. Students must take a 
language course in each of the three years of grades ten, eleven, and ·twelve. 
All language courses are one-credit courses. In practical terms, this 
means that each course taught wi 11 require a minimum of one 40-45 minute 
period every other day for a full year, at a minimum of 55 hours. 
Language courses offered are as follows: 
1. Language 1101, Language 2101, and Language 3101 are the three courses 
_. designed to be the normal program, and the preferred program for 
small schools. 
2. Basic English 1102 is designed for students weak in language skills. 
3. Vocational English 2102 deals with the practical application of basic 
skills to technical and trades areas. 
4. Busines~ En~lish 3102 is concerned with the application _ of language 
in the business world. 
5. Advanced Writing 3103 is an alternative to Language 3101. It is for 
students with an interest in writing and an ability to write who want 
to improve and refine their writing skills. 
6. Language Study .3104 is an alternative to Language 3101. The course 
is an · indepth study of the English language for students who have 
demonstrated an advanced level of proficiency in prevlous language 
courses. 
1 
STATEMENT OF PURPOSE 
The main purpose of Language 3101 
writing styles through both analyzing 
description, and narration. 
is to develop and refine students' 
and writing prose exposition, 
Student.s will closely analyze examples of prose (exposition, description, 
narration) by both famous writers and relatively unknown writers. They will 
consider the writer's purpose, insofar as it can be determ~ned, and the type 
of reader to whom the writ.ing is addressed. They. will begin by looking 
carefully at the organization of the writing with regard to its structural 
principles and, more specifically, to the use of topic sentences, transitions, 
and organizing and concluding sentences. They will then · analyze sentences 
length, structure, punctuation, l?gic, etc. Finally, they will study ~pecific 
words;,1 their definitions, etymologies, and connotations. · . 
As students deal with the above elements of analysis, they will also be 
required to write as 1nuch as possible through writing _assignments closely 
related to the analysis being done and to the prose models and categories 
being studied. Also, students will be encouraged to use and experiment with 
specific stylistic features. Writing, apart from analysis, should take up a 
minimum of sixty percent of class time. 
With emphasis on such_ basics as reading skills, thinking ~kills,- writing 
skills, oral communication skills, and group · dy~amic ~kills, the course 
contributes significantly to the attainment of the general aims of education 
with democratic principles, emotional and mental maturity, special needs, and 
critical thinking. 
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COURSE OBJECTIVES 
Students will: 
1. Understand the crucial role of purpose and audience in writing 
2. Understand and use the structural features of effect.ive prose 
3. Understand the effective use of a variety of techniques for making 
sentences pleasing and forceful and be ~ble to use them 
4. Understand the use of a variety of means for creating effective 
diction and be able to appropriately employ them 
5. Create a thesis statement in terms that will guide an expository 
composition 
6. Use several methods of expository development 
7. Write an expository composition 
8. Use major areas of personal experience as sources of ideas for 
narratives 
9. Use the many elements of narration 
10. Writ~ a personal experience narrative making use of the general 
narrative pattern of chronology 
11. Recognize in literature several different ways of showing character 
and be able to use them 
12. Write a pleasing and effective character sketch 
13. Employ in all of their writing a variety of appropriate stylistic 
features • 
3 
COURSE CONTENT 
1. STYLISTIC FEATURES OF PROSE :MODELS 
A. Students will consider the writer's purpose, insofar as it can be 
determined, and the kind of audience to whom the work is addressed. 
B. Students will look carefully at the organization of the essay with 
regard to both its structural principles and, more specifically, the 
use of topic sentences, transitions, organizing and concluding 
sentences, and a variety of other effecti~e prose devices. 
C. Students will analyze sentences punctuation, logic, and other 
devices used to make sentences pleasing and forceful. 
D. Students will study specif .le words and phrases - definitions, figures 
of speech, connotations, etymologies, and how they are used for 
effective diction. 
2. TRADITIONAL PROSE CATEGORIES 
A. Narration - The organization of events and action by a time sequence, 
with emphasis on the personal experience narrative and on such 
elements of narration as emotion, action, suspense, structure, 
purpose, point of view, effective d~scription, and the use of 
narration to support description. 
B. Description - Both factual or objective descriptions and literary ·· or 
impressionistic descriptions, with emphasis on the character sketch, 
including creating an incident to support a dominant impression and 
writing conversation that reveals character. 
C. Exposition Writing that explains by offering examples and 
illustrations, by comparing and contrasting, by restating, by giving 
reasons, by defining, by making analogies, by reve~ling cause and 
effect, and by working from premise to conclusion. 
3. WRITING ASSIGNMENTS 
A. Writing assignments should be closely related to the prose categories, 
prose models, and stylistic features studied. 
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B. (Optional - and for school . evaluation only) Have students write a 
general analysis of a live· theatre performance, a play, a novel, a 
short story, a book, a movie, or a television show using the SQIF 
format: summarize, quote, irtterpret, and discuss form • 
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COURSE MATERIALS 
Required (To be supplied) 
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PHILOSOPHY OF INSTRUCTION 
1. Writing is called for in other subjects across the curriculum and needs to 
be treated in accordance with a school-defined writing policy. 
2. Class time needs to be devoted to all aspects of · the writing process·: 
pre-writing, writing, and revising. 
Pre-writing: The teacher's function is to enrich the experiences of the 
. student writer through providing stimuli for writing that will provide 
genuine reasons for communication. The teacher helps students choose what 
to write about and how to solve some of the problems of writing it. This 
is an incubation stage · in which the teacher prepares the students for the 
act of composing through reading, discussion, or by reflecting on personal 
experience. Experiences are examined for their creative potential. 
Students build a vocabulary, brainstorm for ideas, experiment with 
sentences, take notes, list details, research, read, talk, listen, view, 
and interview. 
Writing: Students write their first draft. The students formulate_, 
organize, shape, and develop their ideas. The teacher acts as facilitator 
- observing, advising, giving informat.ion, offering encouragement, and 
providing individual lnstruction where needed. 
Revising: During the rev is ion phase, students are given class time to 
read their writing over, exam:tning content, expression, and form. The 
content should be complete, accurate, and of interest to the intended 
audience. The expression of the content should contain appropriate and 
effective language, and should be arranged, developed, and organized as a 
unit. The form should demonstrate correct spelling, accurate punctuation, 
and standard usage. Group editing is useful here. Group members can 
respond to ea·ch other's writing ideas and help revise them, and compose 
together as well. The teacher can add her own feedback and conduct brief 
conferences to discuss realistic goals for improvement in subsequent 
writing. This ls the basis for diagnostic teaching - knowing what to 
teach to who.m and where. 
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3. Throughout the course, students should write - for themselves, for trusted 
adults, for their peers, for group members, for the teacher, for an 
examiner, and for an unknown audience. 
4. The final product can be shared with many audiences: the teacher, small 
groups, the whole class, parents, and outsiders. This sharing can be 
accomplished through reading aloud, wall displays~ and publishing in a 
class, school, or school board newspaper. 
5. You as a teacher and as a writer should, at times, write with the class. 
6. Students need to have all completed pieces of writlng kept in a cumulative 
folder to allow for assessment of growth. 
8 
EVALUATION 
Evaluation techniques should relate to the learning objectives and to the 
teaching emphasis of the course, and should indicate student achievement and 
program effectiveness. It is a continuous process, and one with dimensions 
that are diagnostic, formative, and summative. l Below are some points for 
consideration~ 
1. Writing and the writing process are central to the language courses. 
This process includes reading, discussing, draft writing, 
researching, proof reading, editing; and presenting. 
areas can be evaluated. 
Most of these 
2. Central to the writing emphasis is the use of the cumulative folder. 
From this · folder the teacher can get indications of quantity of 
writing, improvement of writing, and evidence of student initiative, 
or self-generated writing. If appropriate charts· or records are also 
included in this folder, then some summative evaluation of individual 
progress can be made. In addition, selections of the best of the 
s t~dent' s writing from this folder should provide a main basis for 
judging achievement. 
3. Emphasis should be placed on content and thought as well as on 
surface features. Diagnose using a priority system, such as . the 
f ollowi.ng: 
(a) Global Concerns: 
(i) unity, focus, coherence, pointedness, sufficiency, 
quality of thought 
· (ii) introduction, body, conclusion 
(b) Other Structural Concerns: 
(i) development and coherence within the paragraph 
(ii) sentence structure and style 
(c) Writing Errors: 
(i) subject/verb agreement, verb tense, consistency, 
pronoun reference, punctuation 
(ii) mechanics and spelling 
9 
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(d) Usage Questions 
(e) Dialect Features 
4. There is some research to show that growth in handling mechanics is 
probably due more to maturation and st~dent experience with 
pur.poseful communication than to teacher correction of papers. By 
simplifying your correction, you can now give students two 
experiences where you formally gave them one, and the chances are 
that their growth will be significant. 
5. Students need guidance and feedback regarding mechanics and usage; 
selection, focus, and development of an idea; grammatical structure 
and style; rhetorical considerations. However, there are 
alternatives, such as the following, to intensive, comprehensive, and 
time-consuming teacher correction of papers: 
(a) Use student editing groups to improve rough drafts. 
(b) Have students work in pairs to proofread their papers for 
mechanical errors. 
(c) Give students time and opportunity to refer to style guides. 
(d) At times, have students evluate some writing and then discuss 
•. ·
their comments with the teacher. 
(e) Teach specific skills to be used for particular kinds of 
papers. 
(f) Look for the essential elements you are teaching and testing, 
and ignore everything else. 
6. Attempt to comment on the good things in students' writing to reward 
the1n for their efforts and to let them know they have grown in 
writing ab.ility, without comparing one student's writing to another. 
Then work with one flaw at a time until they are all eliminated. 
7. In some cases, marks or grades could follow a double marking ·system 
for each piece of writing: one mark for effort, creativity, . and 
development of ideas; another mark based on how well the student is 
dealing with the weakness that is being worked on at the time. 
10 
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8. In view of the learning objectives of the course and the suggested 
teaching emphasis, a suitable classroom examination format would 
consist of the following: 
A. 40% 
B. · 60% 
Analyzing stylistic features of a prose passage or 
passages. 
Two writing assignments, 
description, or narration. 
based on exposition, 
Teachers are reminded that students taking this course are subject to a 
written public examination administered by the Department of Education. The 
High School Certification Handbook is published annually, and teachers should 
consult it for a general description of the examination and for procedural and 
scheduling details. 
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